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Alexa Sorden, Founding Principal,
Concourse Village Elementary School

I’ll never forget that feeling of heading into
the complete unknown when New York Public
Schools first closed due to the spread of a glob-
al pandemic. Overnight, our classrooms were
empty. Technology became our lifeline to reach
students and families. As a New York City pub-
lic school founder and principal, I immediately
began work to transition to virtual learning for
3- to 11-year-olds. But the most urgent question
that flashed through my mind was: How are we
going to make sure our children have the basics
such as food?

At my elementary school in the Bronx, 86
percent of students qualify for free or reduced-
priced school lunch. The pandemic has disrupt-
ed more than just learning for our scholars
(that’s what I like to call our students). It has
disrupted our ability to provide for their health

and wellbeing.
Nearly a year into a global pandemic, we

have honed the following virtual learning
strategies to address the most fundamental
needs of our scholars and their families during
a crisis.

1. Use surveys to check on basic needs like
access to food.

In the first few months of the pandemic, my
first priority was to establish a quick way to
communicate with families and gain critical
information about their home situations. Once a
week, we used an app called Kinvolved to text
families a survey checking in on access to food,
technology, and wi-fi. This has become an
important way to engage with families, and we
continue the practice today.

When communicating with families, all
effort must be made to make those communica-
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John Milburn, Supervisor, Library
Media Services K-5, Hillsborough
County Public Schools & Tera Jarrell,
Media Specialist, Belmont
Elementary School

Our county is on track to outpace the
nation’s population growth between now and
2024, and is posting 8.7 percent annual growth
(compared to 3.9 percent for the U.S. as a
whole). With a current population of over 1.4
million, our area is perpetually in need of new
or expanded school facilities to accommodate
these ongoing increases.

When a new subdivision began welcoming
residents to the Sun City Center area in early
2020, we realized that we needed a new ele-
mentary school to accommodate those fami-
lies. With our media specialists at the heart of

the decision-making and planning process, our
district set out to build a new facility from the
ground up.
6 elements of a great media
center

At the epicenter of the project is an innova-
tive, modern media center where students and
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tions accessible. That means using not
just email but also text for families
without wi-fi-enabled phones.
Simplicity is key. Don’t include more
than five questions in a given survey.
Create a regular cadence of outreach to
set a standard so that families come to
expect it and engage more consistently.

2. Use mindfulness strategies to help
students manage stress and anxiety.

Home learning environments are often
full of distractions that are out of a child’s
control. Anxiety levels among adults are
on the rise. With everyone stuck at home
together for months on end, the transfer
of that stress to children is inevitable. One
of the most important skills we can teach
our scholars is how to engage in the pres-
ent moment.

Every time we make a transition

between classes in a virtual setting at
my school, we follow BIG: breathe in
deeply three times, set an intention for
the day, and get ready for a great day.
This way, we hope to help students
build the habit of mindfulness.

3. Establish habits that prioritize
physical health.

Disruption to normal life and pro-
longed stress on families is taking its
toll on both the mental and physical
health of students. This is especially
true for schools in areas with heightened
health risks. In the South Bronx where
my school is located, asthma rates are
three times higher than the rest of New
York City.

When students started coming back
into school for hybrid learning in the
fall, many were noticeably heavier. Our
PE teacher recently taught a virtual
cooking class to learn how to make a
healthy dessert. From the physical to the

mental, we are getting creative with vir-
tual learning to help our scholars estab-
lish new, healthy habits.

4. Gamify virtual student 
engagement.
We can’t help students manage stress

and build healthy habits if they aren’t
engaging in virtual learning. The teach-
ers at my school have gotten very cre-
ative keeping their scholars motivated
and excited to learn. One of the best
strategies for us has been rewarding
kids who have perfect attendance with
playing Among Us, a phone game that’s
all the rage with kids right now.

We’ve also found success with activ-
ities that tap into the competitive spirit
of our students and teachers. In the fall,
we participated in a fitness and coding
challenge with schools across the coun-
try using a STEM learning tool called
Unruly Splats. Student participation
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teachers come to learn, teach, interact,
and collaborate with each other. In
January 2020, our district began work-
ing with MiEN to start laying out the
plans for Belmont Elementary School’s
media center.

Here are six elements that we includ-
ed, and that we feel played a crucial role
in the success of our new facility:

1. Advance planning. The sooner
you can get started planning out the
interior design for your space, the better
the results will be. Pick good design
partners, work with reputable vendors,
and use all the tools at your disposal to
come up with a framework for your
ideal space. Making the decisions,
selecting the colors, and getting every-
thing else done with plenty of lead time
is very important, and particularly when
it comes to ironing out the inevitable
hiccups.

2. Functionality and flexibility. We
can rearrange our entire library in less
than an hour—even the circulation
desk, shelving, and other structures. We

aren’t stuck with one configuration, and
that’s important, because what might
work at one point doesn’t always work
down the line.

3. Fun and inviting. Our space
design partner came up with a fun,
inviting layout where kids really want to
come to spend time. It’s about serving
who’s most important, and that’s the
students who are going to be using the
space.

4. Modern and modular. We looked
at the designs from three different com-
panies, and the one from MiEN stood out
immediately. It included spaces for spe-
cific functions, soft seating for the read-
ing areas, and a ‘genius table’ (similar to
those used in Apple stores) complete
with charging hubs. They came through
with just about everything we were ask-
ing for right from the beginning.

5. Colors and finishes. We were very
particular about the colors and finishes
that we wanted in our media center, and
our design partner found a way to work
with us on all of those important points.
Once you pick the colors, you’re going
to be stuck with them for a while (versus
the layout, which was modular and

moveable), so be sure to put extra effort
into that aspect of the project.

6. Compatible furniture. When
you’re designing a new space, it’s easy
to pick out all the shiny, cool furniture
without realizing that it actually has to
play a functional role in the media when
all is said and done. Be sure to reconcile
the physical space design and drawings
when determining what type of furni-
ture to put in that space. Address issues
like window height, shelf height, and
floor height—all of which factor into
the overall space design.
The center of it all

Today, our media center is the hub
for everything that happens at Belmont
Elementary School. Teachers come here
to pick up their technology, we train
them on that technology, and students
come in for reading and for lessons
every week.

As the learning environment returns
to normal, we expect that usage to
increase exponentially. As that happens,
our media center will remain a flexible,
evolving space that grows right along
with our school.

Media Center
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rose across remote and hybrid learning,
and our school won the competition. We
love challenges like this that create a
sense of community and shared accom-
plishment without having to be together
in person.

5. Provide students with choices for
how and when they engage in class.

A big focus this year has been on
teaching our scholars time management
that considers their home situation. For

some kids who live in small apartments
with multiple adults and siblings, concen-
trating during the day is impossible. For
them, it may be better to do their school-
work late at night when it’s quieter.

In addition to providing choices for
when students complete work, we have
expanded the ways in which students can
showcase their learning. The children
who were labeled shy in a traditional
classroom setting are coming to life by
making their own videos. A child who
may have struggled to submit written
work is verbose and animated when sub-

mitting an audio recording. By expanding
the digital mediums scholars can choose
to use, they are sharing their knowledge
with us in new and exciting ways.

As a school leader, I often start to
worry and plan for how we’ll eventually
make up for possible learning losses our
scholars have endured during this pan-
demic. When I find myself in that state
of mind, I remind myself to focus on the
present moment. The most important
thing we can do for our scholars in this
challenging year is support their health
and wellbeing.
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Garrett Smiley, Co-Founder, Sora
For some industries, 2020 was a

boon to business. Their vision and inno-
vative thinking were finally acknowl-
edged and given the attention they
deserved. One of them is education–
specifically online learning and virtual
schools.

Online learning is growing rapidly
and is well-positioned to be the next big
thing in education. In fact, virtual
schools are on track to be an increasing-
ly popular choice among students and
parents even after they get the green
light to go back to traditional, in-person
instruction.

Teachers, too, see the benefits. Why
is it becoming so popular, despite con-
cerns over excessive digital screen
time? What do virtual schools have to
offer in our “next normal,” outside of
helping everyone avoid exposure to
COVID-19?
Wall Street approves,
industry sees cash infusion
from investors

The global edtech market is expected
to reach $285.2 billion by 2027, grow-
ing at a CAGR of 18 percent from 2020

to 2027. Recent reports show that
investments in edtech startups reached
$2.2 billion last year–a 30 percent
increase from $1.7 billion in 2019.

Funded by such marquee-name
investors as Andreessen Horowitz and
Union Square Ventures, edtech start-
ups–whose technology underpins the
infrastructure of many virtual schools–
found a silver lining in the pandemic

and used it as a springboard to develop
and market new innovations. Video
conferencing platforms like Zoom and
Google Meet, used now by traditional-
turned-online schools, continue to rise
in popularity, too. In fact, Zoom’s stock
spiked almost 400 percent last year, as
reported by The Motley Fool.

On Wall Street and among investors,

How virtual schools will lead the 
‘next normal’
Virtual schools are positioned to help students and teachers navigate the 
many changes COIVD-19 has brought to education
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the popularity of edtech and video con-
ferencing is a good indicator of how the
online learning industry will fare in
2021 and beyond. Indeed, virtual
schools seem to be attracting devotees
among a brand-new population, all of
whom are drawn to the diverse variety
of perks and innovations afforded by
learning and instructing in a digital
environment.
Social isolation, Zoom
fatigue already solved in
virtual schools

In early 2020–the beginning of the
COVID-19 era–traditional schools
abruptly took on digital learning via
Zoom or Google Meet. It was a rocky
start by many accounts, with some seri-
ous concerns expressed over too much
screen time or “Zoom fatigue.” Added
to the list of online learning issues were
social isolation and less-effective,
teacher-centric instruction (as opposed
to an asynchronous, student-centered
and project-based approach).

But many virtual schools, with their
digital-native DNA, had already
addressed these issues and innovated
accordingly. For example, where kids at
traditional schools avoid isolation by
socializing between classes on the front
steps of the school or the bleachers or a
lawn on campus, virtual schools offer
student socialization via casual online
meeting places or clubs, created based
on shared interests.

Virtual schools have also de-empha-
sized digital screen time, with options
for students to work independently, but
not at the expense of losing their focus.
To accomplish this, some virtual
schools foster greater interest in a sub-
ject by offering curricula specific to the
interests or future careers of the individ-
ual student. Operating under the idea
that students thrive when learning is rel-
evant, these virtual schools engage stu-

dents with experiential learning outside
of the regular Zoom classroom for a
more immersive experience. In some
cases, students are even paired with
real-world experts. Throughout, teach-
ers ensure their work incorporates aca-
demic standards in all the core subjects.

The flipped classroom model is also
popular among virtual schools. More
effective than synchronous learning, the
flipped classroom model switches the
traditional two-step education process
of information transfer (lecture) and
learning (sense-making). In doing so,
the “aha” moments for students occur
during class time, when teachers can
help students better understand the
material they’ve consumed on their own
before class. In this way, more is made
of virtual classroom time and learning
truly takes place.

It’s this outside-the-box, buck-the-
traditional thinking that sets virtual
schools apart and makes them an
increasingly popular choice among stu-
dents this year and beyond. But what
about virtual teachers? How can they
benefit?
Flexibility is the dominant
benefit for virtual school
teachers and staff

Teachers and staff in virtual schools
have also discovered that the online
teaching environment has significant
benefits, and virtual schools are seeing
the number of applicants increase
because of them. For example, one vir-
tual high school fielded more than 400
applications for only three open posi-
tions. That’s for several reasons. First is
the flexibility factor. A bright spot for
many in 2020 was the transition to
remote work, which afforded employ-
ees across industries greater flexibility
in their schedules and work locations.
While many companies may require a
return to brick-and-mortar offices once
it’s safe to do so, virtual school teachers
and staff are perpetually remote and
able to take advantage of this flexibility

for as long as they hold their positions.
Virtual school teachers needn’t be

full time, either. Staffing models at
some virtual schools allow for hiring
part-time TAs whose expertise is ultra-
relevant to student interests. These may
be college students or other people in
the real world who aren’t necessarily
credentialed teachers but can provide
some instruction based on their own
expertise.

Teachers at virtual schools also have
more flexibility in developing their own
curricula. For example, some virtual
schools empower teachers to create
classes based on their interests and stu-
dent demand. So instead of “Physics” or
“World History” they lead shorter class-
es like “Physics of Star Wars” or “Intro
to Buddhism” that still satisfy core sub-
ject requirements but are introduced in a
more creative, engaging way.

And what about concerns over how
student performance suffers more in an
online-learning environment? Not nec-
essarily warranted. Studies show that
student performance is directly correlat-
ed to the student’s perception about
whether or not the teacher cares about
them personally. Virtual school teachers
are at an advantage over those in tradi-
tional schools: Virtual classrooms are
smaller, providing more opportunity for
teachers to connect with their students
and deliver that personal attention stu-
dents need to thrive. So, when that per-
sonal connection is made, it doesn’t
matter where the student and teacher are
located for the student’s performance to
shine.

COVID-19 has put education under
the microscope, and, as a result, many
chinks in the armor have been discov-
ered. But it’s also opened the door to
debates about the effectiveness of new
approaches to learning that don’t
involve in-person instruction. Indeed, as
we move through 2021 and into the
years beyond, virtual schools that have
already mended these chinks will final-
ly gain a seat at the table and impact the
education industry forever.
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Jacky Wright, Chief Digital
Officer, Microsoft US

Closing the educational divide and
the digital skills gap has always been
important to technologically-minded
educators, but the disruptions of
COVID-19 have brought a new
urgency. Ensuring all students can par-
ticipate equitably and fulfill their
dreams in society hinges on having the
right access to technology, especially in
the education system.

Students from underserved schools
often lag behind in skills and opportuni-
ty when they leave the education sys-
tem. When used responsibly, technolo-
gy can be a real equalizer in the educa-
tion field—it helps close the education-
al divide and creates the opportunity to
build the digital skills necessary for the
high-demand jobs of the future.

Students who leave school with these
skills can better compete on a playing
field often tipped against them. Skilling
all of our students for the digital work-
force, regardless of socioeconomic status
or ability, is one of the most powerful
ways we can help level that playing field.
High stakes for tech skills

While the global economy has long
been moving toward digital transforma-
tion, the COVID-19 pandemic has accel-
erated that trajectory. The need for digital
skills transcends industries. On the indi-
vidual level, people who were working in
offices with on-site support before the
pandemic are now working in living
rooms and garages, and many suddenly
find they not only need to use a wider
array of digital tools but they also have
become their own IT departments.

In a broader sense, the pandemic
threatens to jolt the existing fault lines
of the digital skills divide. The service
sector suffered the highest pandemic-
related unemployment rates, which
means the market is flooded with job-

seekers who need upskilling in order to
be competitive in the job market of
today and tomorrow. Increasing
automation and digitization have
brought a demand for technologically
skilled workers to industries like manu-
facturing that have previously been con-
sidered low-skilled work. A recent
analysis predicts a jump in the number
of jobs that will revolve specifically
around technology, such as software
development, cybersecurity, and data
analysis, by 2025.

Meanwhile, although technology is
increasingly enmeshed in just about
every field imaginable, employer-run
job training declined through the early
2000s and has stagnated since, accord-
ing to data from the Council of
Economic Advisers. Students who enter
the workforce prepared with the neces-
sary skills will become the workers who
succeed. There is a crucial need for that
workforce to be diverse. Algorithms
reflect the people who build them, and
responsible development of AI and
machine learning calls for development
by people with a variety of back-
grounds, abilities, and experiences to
reduce the likelihood of biases being
built into the systems.
Skilling in schools—making it
happen

It is important to provide educational
programs both inside and outside of the
classroom that help prepare learners of
all ages for the job market. These pro-
grams in places like Atlanta, Houston,
and other cities answer the need for
skilling and reskilling at all points
across the career lifecycle. Programs for
students and educators help bridge the
gaps between what schools would like
to provide and the limited resources
they have.

Technology itself does not discrimi-
nate, but equal access does not prevail.

Rectifying this inequity requires partner-
ships with governments, private sector,
and educators and school system admin-
istrators to make a concerted effort to get
technology into the hands of students
who have been traditionally underserved,
including students of color, immigrant
communities, and those in rural areas.
This may mean looking to outside pro-
grams and partnerships focused on diver-
sity and inclusion that can act as a force
multiplier for a school’s increased access
to key resources.

At the same time, inclusive use of
technology can provide opportunities to
students with diverse learning needs or
variable abilities, potentially giving
them access to jobs and experiences that
would not be possible otherwise. This
requires educators who are committed
to familiarizing themselves with the
accessibility features in the technology
they are bringing into the classroom and
willing to share what they learn. This is
an investment of time, but it is one with
rich rewards.
Skills make the difference

No matter where students come from
or what their abilities are, they all
deserve the opportunity to thrive in the
challenging work environment of the
future. Fluency in technology can help
make that happen.

Having these skills can mean the dif-
ference between struggling to keep up
with an evolving world and exercising
control over one’s future. Technological
skills are a tremendous equalizer: they
give students access to the power of an
ecosystem that can truly deliver greater
success and innovation to the benefit of
every person on the planet.

Bridging the educational 
divide with tech skilling
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Arushi Gupta, founder and CEO,
AlgoSTEM

In the face of the COVID-19 pan-
demic, hundreds of thousands of K-12
and college students have transitioned
to online learning. However, not all
teachers have received the adequate
resources and training needed to teach
remotely.

One of the major issues teachers are
struggling with is effectively engaging
students. In a study of 554 teachers in the
San Antonio area, 60 percent said that
students turned in assignments less fre-
quently during distance learning, and 65
percent believed that there were signifi-
cantly fewer lessons that grabbed the
attention of students. Because online
learning cannot easily foster the social
and emotional connections that in-person
learning does, students have a more dif-
ficult time staying motivated in classes.

Gamification, defined as using
game-like elements in non-game con-
texts, can help motivate online learners
and solve this issue. In the context of
education, gamification elements typi-
cally include digital badges, leader-
boards, progress bars, and more.
Integrating these elements within an
online learning environment can pro-
vide students with an intriguing, immer-
sive experience.

Here are a few ways teachers can
gamify their virtual classrooms to
engage their students:
1. Offer digital badges and
rewards

Offering digital badges and rewards
is an excellent way to motivate students.
Teachers can give badges for a variety
of accomplishments such as completing
assignments, excelling in assessments,
and mastering skills. Badges can also
measure more unique abilities, rather
than just academic performance, to
make classes more exciting. For
instance, a math teacher might distrib-

ute badges to students who
make a creative poster to
explain a mathematical
concept, while an English
teacher might give them
out to students who write a
short story. Teachers can
experiment with the differ-
ent criteria for earning
badges so that they match
course and learning objectives.

To maximize the effectiveness of
badges, teachers should aim to have a
large variety that students can choose to
pursue. This allows students to feel in
control of their learning. In addition,
teachers should ensure that badges are
specific and meaningful. If students do
not understand why it is valuable to
complete a task associated with a badge,
the badge will not be as effective in
achieving its purpose.
2. Make progress visible

A multitude of games track a user’s
progress in achieving a goal through
progress bars, levels, and/or points.
Such visual representations of a user’s
success encourage them to continue
engaging with and progressing in the
game. Not only are progress indicators
effective in games, but they can also be
used in an educational setting to
increase student motivation. With each
new assignment completed, teachers
can add to a progress bar, update the
number of points a student has, and/or
accordingly move students up to new
levels.
3. Add competition

Many students enjoy friendly com-
petition and find it motivating.
Therefore, teachers may find it benefi-
cial to add competitive gamification
elements such as leaderboards to their
classrooms to enhance student perform-
ance and engagement. In fact, many
studies that have implemented leader-

boards in educational settings have
found positive results. One study found
that leaderboards increased the time stu-
dents spent on tasks, which was posi-
tively correlated to academic perform-
ance. Another noted that leaderboards
led to higher motivation and accuracy
when used in an educational game.

When provided with leaderboards,
students are likely to attempt achieving
the top or near-top goals presented, even
without explicit instructions. Thus, it is
important teachers design leaderboards
that provide specific and worthwhile
goals. If the purpose of leaderboard
tasks is not clear, students may not alter
their behavior.

Along with leaderboards, teachers
can add competition in their classrooms
through free and engaging educational
games. The platform Kahoot!, for
example, allows teachers to create mul-
tiple choice quizzes that students can
answer in real-time to review concepts
and lessons. As the game progresses,
students are given information regard-
ing how well they are performing com-
pared to their peers, which adds a com-
petitive element to the experience.
Research has found that using Kahoot!
for learning can positively affect student
performance, attitudes, and classroom
dynamics.

Ultimately, gamifying learning is a
great way to motivate and engage stu-
dents. Through following the sugges-
tions and guidelines outlined above,
teachers can successfully integrate gam-
ification within their classrooms.

3 ways to use gamification to engage
students
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Shaddai Vargas, art teacher,
Lawrence High School

This past year has been, without a
doubt, the most challenging one of my
entire teaching career. As an art teacher,
I always say that my teaching style
relies on that one-on-one connection
with each student in order to help them
build their confidence to prepare them
for an engaging, hands-on learning
experience.

This approach is even more crucial
given my students are newcomers and
English language learners, as I was just
a decade ago. I work with high school
students in the Engaging Newcomers in
Language and Content Education
(ENLACE) Academy at Lawrence High
School in Lawrence, Massachusetts.

During this time when we are fully
remote, it is especially frustrating
knowing that students with high needs
are struggling and as much as you try, it
feels like you can never do enough to
help them given the unprecedented cir-
cumstances we’re all living through.

One of the most important things I’ll
take from this pandemic is the reminder
that all teachers – no matter what subject
they teach – are valuable. My wife, also a
teacher, and I have had to become super
parents and super teachers as we continue
to raise and teach my two young sons.

My admiration and consideration for
all of the hardworking teachers, health-
care workers, and essential workers like
trash collectors and others continues to
grow. All of these roles have proven to
be essential and they shouldn’t stop
because we need to continue progress in
our world.

That’s why I have decided to contin-
ue integrating problem-based learning
(PBL) concepts in my classroom. Yes, I
am tired and yes, I’m “giving” myself
more work (as an art teacher, PBL isn’t
necessarily part of the curriculum), but I
know that what I’m teaching my stu-

dents has the potential to completely
change lives and I want them to know
that they have that ability. Just like other
essential workers, I’m going to keep
showing up every day for them.

Most educators probably don’t asso-
ciate PBL, let alone STEM, with art –
and I never really did either. While I had
always wanted to try to integrate some
STEM learning into my classes, my first
obstacle was access to equipment and
materials. Many art classes today have
very limited resources.

What started with the effort of just
trying to get a 3D printer for my class-
room led me and my students on an
adventure participating in the Samsung
Solve for Tomorrow Contest, a nation-
wide competition that challenges public
school teachers. and students to come
up with STEM-based solutions to prob-
lems impacting their communities.

For our community in 2019, it was

finding a solution to help prevent natu-
ral gas explosions, which had recently
destroyed local homes. You can see how
my students tackled it with a 3D-printed
device in the video here. The contest
helped us discover a whole new world
of possibilities, reinforcing my percep-
tion that teaching today can save our
tomorrow.

Teaching STEM through PBL is
something that I want to continue doing
for the positive impact it will have on
the future – not just for my students, but
for our community and the world.
Witnessing your students–especially
those who are newcomers–build their
confidence and realize they have the
skills and tools to solve real problems
from scratch is an incredible gift.

Integrating technology and PBL in
my art class opened a new special vibe
where creativity and community are in a
constant boost.

How an art teacher tackles STEM and PBL
Hands-on subjects like art, STEM, and project-based learning aren't always easy
to combine—but this teacher found an innovative way to do just that

Most educators probably don’t associate PBL, let alone

STEM, with art – and I never really did either. While I had

always wanted to try to integrate some STEM learning

into my classes, my first obstacle was access to

equipment and materials.

eSN



8 January–March 2021 • www.eSchoolNews.com

Britten Follett, Executive Vice
President, Follett School
Solutions
Deep understanding comes from

first-hand experience and stepping out
from behind our desks. That includes
me, as I lead Follett School Solutions
and strive to always understand our
customers’ needs. Since the pandemic
began, I’ve been talking to district lead-
ers, librarians, and teachers about the
challenges and opportunities they face.
On a recent Illinois morning, third-
grade teacher Julie Scroggins invited
me to shadow her as she lives what we
read and hear about: the reality of a
teacher’s day during remote learning in
a pandemic.

Each morning at 8 a.m., on the West
side of Rockford, Illinois, Julie hopes to
see all 26 of her third-grade students’
faces. On a good day, 22 of them boot
up their Google Chromebooks and log
on to Zoom for the first lesson of the
day. About half of her 9- and 10-year-
old students woke themselves up this
morning for a day of remote learning.

Julie teaches from her empty class-
room in the second-largest city in
Illinois, known for its blue-collar, man-
ufacturing economy that has struggled
for decades. While the neighborhood
school is open for in-person learning,
the decision for in-person or remote is
up to each family. All of Julie’s students
are remote and have been since last
March, when the pandemic shut down
every school in the country.

Julie’s students join class from what-
ever semi-private, quiet space they can
find. It may be their bedroom, the
kitchen table, even a closet. She greets
each one as their faces pop up on the
Brady Bunch-style screen, asks them
how their morning is going, and
whether mom or dad is home today. The
answers vary.

On any given day, chatter among these

students includes how they are going to
get to the convenience store down the
road to buy milk because they don’t want
to walk through the snow and their bike
tire is flat. One student typically joins
Zoom class wrapped in a blanket on
Fridays because it’s laundry day and he
doesn’t have enough shirts to get through
the week. On this particular Friday, Julie
was especially concerned about the
health and safety of her students going
into a three-day weekend.

This morning began with a game of
“Would you rather…” to get them talk-

ing, thinking, and smiling. In case you
were wondering, nearly all 22 would
rather build a snow fort than a snow
man. Next, she reminds each student
how to access their Bitmoji classrooms,
which she designed and loaded with
videos and eBooks to help explain
Illinois third grade curriculum topics,
like migration. Between group instruc-
tion time, students can go to the Bitmoji
classrooms before doing their assign-
ments they find in Google Classroom.

Before sending the class off to inde-
pendent learning time, Julie asked one
student to stay on the Zoom “after
class.” She reminded this little boy that
her Zoom is open all day and if he needs

her for anything, at any time, he can
join. He waved goodbye to the camera
and told her he would see her later. Julie
says students take her up on that offer
every day to pop on to Zoom, often as a
distraction from something going on in
the background at home. Sometimes
they want to talk. Other times, they just
want to see a safe, comforting face.

Because many of Julie’s 22 students
are at different reading levels, she teach-
es several virtual reading groups. She
selects a book for each group and uses a
document camera to project the pages of

the book to the students’ screens for
them to read out loud. When one student
is reading, the other students have their
microphones on mute. They wait
patiently as Julie helps each one of them
sound out new words like “acorn.”
Occasionally, the reader mutes his or
her microphone in the middle of the
page if someone in the house begins
making noise in the background. Julie
gives them some time for things to quiet
down or has another student start where
their classmate left off. The students in
Julie’s smallest reading group are still
trying to master sight words.

While the students are reading out

A teacher’s remote learning reality
Shadowing a third-grade teacher for one day of remote learning illuminates the 
reality of educating students during a pandemic

Reality,  page 16
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Brandon Hubbard,
Superintendent, Chilton
Independent School District

With our district demographics, it’s
no secret that—to be considered a high-
performing school—our students are
going to have to hurdle some barriers.
As a small rural district in Texas where
92 percent of students have families that
are economically disadvantaged and
where 68 percent of students are at risk,
we place a big emphasis on social and
emotional learning (SEL) and its value
in the educational environment.

Three years ago, we implemented an
SEL curriculum that’s not only helped
students overcome some of life’s natu-
ral barriers, but has also given both our
teachers and students the mental frame-
work they need in order to achieve high
performance both in and out of the
classroom. Getting there requires grit,
persistence, and resilience, and the abil-
ity to push past mental limits to reach
new levels of achievement.

Here’s how our 7 Mindsets SEL cur-
riculum helps our district reach these
goals:

1. Supports strong culture. I’m a
firm believer in the fact that culture pre-
cedes achievement. If you’re going to
have sustained high achievement, you
need a culture that allows for that. What
we needed was a culture of resilience,
grit, and “everything is possible.” If
your team, your students, and your staff
don’t have the mental framework or the
belief system to overcome the chal-
lenges, then sustained achievement
won’t happen. That’s why SEL is non-
negotiable; culture is always going to
precede achievement.

2. Provides a teacher-ready cur-
riculum. Our SEL curriculum includes
an online portal, student lessons, and
parent resources. User-friendly and
teacher-ready, it was developed for all
students and doesn’t require teachers to
do a whole lot of searching and gather-

ing to present a lesson. The curricu-
lum’s lesson plans help guide the dis-
cussions, its clips are relevant, and
implementation was easy.

3. Helps teachers lead the way. On
“Mindset Mondays,” our staff members
wear our 7 Mindsets shirts, just so that
we are all sending the same message to
students. Every Monday, students go
over the assigned mindset, and every
teacher has access to the portal, the les-
son, and the schedule. They then lead
their students through the SEL curricu-
lum process and lessons.

4. Garners leadership buy-in. We
hired a new principal for our secondary
school and she started doing “Mindset
Slips.” If someone exhibited a mindset
that we had already covered, then he or
she received a positive “Mindset Slip”
that was read over the loudspeaker and
posted on the board. This helped drive
more buy-in for our SEL curriculum
from the leadership level, with elemen-
tary principals beginning to recognize
exhibited mindsets. This really helped
us become who we are as a district.

5. Brings SEL to life. We challenged
student organizations to do community
events that were focused around our SEL
curriculum, including a coat and blanket
drive. Several of our athletics department
leaders ran the drive and delivered blan-
kets to one of the nursing homes. They
also delivered cards around the Christmas
season to the nursing homes as their rep-
resentation of the “live to give” mindset.
We’ve also had food drives, carnivals,
and other events to bring the community

together and support our “attitude of grat-
itude” mindset.
From “F” school to “B”
school, and beyond

As a standardized testing state, Texas
uses district demographic data to con-
duct cycle analytics. Through this
process, it has identified a high percent-
age of our student as being low-SES,
ESL learners, and at-risk. As such, our
district was predicted to perform at an
“F” level. I used that as kind of a rally-
ing cry for our teachers and while we’re
not where we want to be yet, we are
going to get there.

For the most recent school year, we
received an 87 rating—it’s a “B” rating
and just three points away from an “A.”
I do believe that the grit that is directly
related to our use of an SEL curriculum,
and by having students participate in
Mindset Mondays, watch the videos,
and read the quotes. We also recognize
students/teachers for exhibiting certain
mindsets. Combined, these have all
impacted student performance.

Going forward, my broader vision
for the Chilton community is to go
beyond using our SEL curriculum on
campus and for community events, but
to also include churches and youth
groups in this effort. Social and emo-
tional learning is truly a community
undertaking; if you want to drive posi-
tive change within your system and
truly develop good, empathetic citizens,
then SEL has to be a major part of
everything you do.

5 reasons to adopt an SEL curriculum in
your district

eSN
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Leslie McBeth, Director of
Special Projects, Future Design
School

Assessment is the linchpin to driving
essential skill and competency develop-
ment. Traditionally, assessments have
often been used as an indicator of what
students know, understand, and can do,

after the learning has been completed.
More recently, educators have imple-

mented formative assessments, allow-
ing students to receive ongoing feed-
back about their learning during the
learning process.

Often, students are given their own
agency and reflect on their learning, set
their own goals and next steps, and
work in partnership with their teacher to
identify gaps and opportunities for
deeper understanding.

In a world where learning has gone
online, many educators are rapidly
upskilling in their use of technology and
rethinking their approaches to teaching
and learning. Now more than ever in
this new paradigm, educators need to
also rethink their approach to assess-
ment.

As states and districts cancel stan-
dardized testing for the year, this
moment is a huge opportunity for edu-

cators to move away from content-dri-
ven rote memorization testing towards a
more holistic, authentic approach to
assessment. With students learning
online remotely, there must also be a
fundamental shift in the understanding
of the purpose of assessment. In a world
where pen and paper, or even digital

tests, cannot be administered with any
“fidelity” due to lack of supervision,
what is the goal of assessment? This is
an opportunity to use assessment as a
tool to help students see themselves on
a continuum of learning and to spark
deeper learning.

Here are a few tips for rethinking
assessment:
Using the internet is not
cheating.

If students can Google the answers to
“cheat” on an assessment, you have not
designed an effective assessment. Our
goal as educators should be to inspire
students to use the information that they
have–both content they have memo-
rized, and sources available online–to
develop higher-order thinking skills.
Asking questions that require students
to apply their understanding of content
and concepts in order to solve a prob-

lem, react to new situations, critically
analyze information, or prove an argu-
ment is a more effective way to judge if
they have a deep understanding.

This doesn’t mean students shouldn’t
need to memorize content or understand
concepts without leaning on other
sources. Rather, it requires students to
have enough knowledge and understand-
ing of a concept to know where to find
information, how to apply that informa-
tion in the correct context, and how to
determine if information is relevant.

Furthermore, shifting our perspec-
tive on what constitutes “cheating” on
an assessment more realistically mirrors
the types of challenges and tasks they
will face in the real world. When was
the last time your boss asked you to
complete a task and instructed you that
you were not able to use the internet or
talk to any other people about that task?

Without the ability to monitor stu-
dents in person as they complete assess-
ments, we challenge you to re-think the
types of questions you are asking your
students. Can they Google the answer or
copy and paste content? If so, consider
what types of tasks you could give them
that require more critical and creative
thinking to complete.
“Test” is not a dirty word.

In fact, research shows that taking a
test is the best way to “recognize some
gaps in their knowledge… and retrieve
[information] and organize the knowl-
edge that they have in a way that makes
sense to them.”

Many educators often give students
tests as formative assessment when they
need to learn large amounts of new con-
tent. However, first we can engage kids
consciously in the process by having
them read the above-quoted article and

We need to rethink assessments 
for remote learning
Here are three ways to reconsider the role of assessments as online and hybrid 
learning continue in the middle of the COVID pandemic

Assessments,  page 15
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Christine Floyd, MSW, 504
Coordinator and School Social
Worker, Colorado Preparatory
Academy

Online learning can both hinder and
hold back a child. During this past year,
educators and students across the coun-
try have grappled with how to adapt to
online learning challenges.

I have worked in online schools for
over the past 5 years, and I have seen
online learning be a lifesaver for stu-
dents that struggled in brick-and-mortar
classrooms. Online learning gives stu-
dents the ability to work from home,
but that can also mean too much free-
dom for some.

Teaching online might make you
feel that you are alone. In a brick-and-
mortar classroom, teachers can support
their students in their learning and
adapt learning to what the students
need. Accountability is still important in
online education, or students might not
take their learning seriously and their
education will suffer. Teachers are also
able to read body language cues that
might show a student is struggling. In
the online setting, teachers will want to
incorporate check-ins to ensure they are
supporting students that are struggling.

Teachers can use these four strate-
gies in their classes to support students
during online learning. These are some
tips that I have learned having worked
in online education.

1. Hold students accountable: Even
though students are schooling online,
they should still be held accountable for
their actions, participation, and comple-
tion of schoolwork. Teachers can sup-
port students in their learning by giving
them the same education in online
learning. Provide students with dead-
lines and give them feedback to

improve their work.
2. Involve students in their learn-

ing: There are many tools for teachers
online! Teachers should ensure that they
are involving students in their learning
by having them participate, and even
giving them jobs in the online learning
environment. An online student class
job can be to greet students as they enter
class. Think about fun and exciting
ways to involve students in your online
learning classroom!

3. Get to know your students: Even
if students are learning online, teachers
can get to know them and develop
meaningful relationships. Developing
meaningful relationships might take
more effort, such as calling the student
on the phone or even meeting one on
one in an online platform with the stu-
dent. Remember, you can still differen-
tiate for a student that is online.

4. Check in on students’ mental
health: Even though you cannot easily

read a student’s body language online,
you can still check in on them. A great
way to check student’s mental health
online is to do a check in at the begin-
ning of each class. Students can quickly
use a polling tool on how they are
doing. If a teacher is concerned about a
student, then a referral to the school
mental health team should take place
even though the student is learning
online. Show them you care!

As you can see, being a teacher
online is a lot like being back in the
brick-and-mortar setting! Students
should still be involved in their learning
and be held accountable for the work
they are assigned. Teachers should get
to know their students, just as they
would in a physical classroom.

It is important to ensure that a child’s
mental health is not suffering. You can
still make an impact by showing that
you care for students as they learn
online.

4 ways to support students during
online learning
Online learning swept across the country in early 2020, but it isn't without its
hurdles—here’s how to help students navigate their new reality

eSN
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Nicole Detrick, upper school
counselor and student support
services coordinator,
International School of Indiana

While COVID-19 has brought health
concerns for people of all ages, it has
especially brought concern for chil-
dren’s emotional well-being and stu-
dents’ mental health.

The Centers for Disease Control and
Prevention (CDC) has taken steps to
educate the public on social, emotional,
and mental well-being as trauma at a
developmental stage could have long-
term consequences.

At the International School of
Indiana (ISI), our staff follows a few
tips and strategies to best support stu-
dents’ mental health in the classroom
during COVID-19.

COVID-19 has only exacerbated the
steady increase in the abnormal
amounts of anxiety we have been seeing
in students in recent years. The uncer-
tainty of the situation alone has added

anxiety for students. Most students
thrive best when they can learn in per-
son when they are with educators and
peers, but others have thrived in the
remote learning environment. As educa-
tors, we must continue to find ways to
support students, whether in person or
virtually, with an understanding that
each student faces their own unique set
of challenges.
Set aside time to focus on
wellness

I encourage schools and teachers to
take time to focus on mental and emo-
tional wellness. Whether it be a small
part of each class or a larger time peri-
odically, this time can be beneficial to
all students.

For example, each Thursday at ISI

the middle school has a 55-minute emo-
tional wellness program, and the high
school holds wellness programming
every other Thursday. The program-
ming can be related to timely events,

like cultural identity or standard emo-
tional wellness topics that students may
be facing. Wellness programming
allows students to develop an under-
standing of their emotional wellbeing as
well as mental and emotional health
overall.

Additionally, ISI includes learner
profile attributes in their wellness
schedule, which is a part of the
International Baccalaureate program-
ing, a continuum of international educa-
tion that is a part of the curriculum.
These learner profile attributes encour-
age students to be compassionate, open-
minded, reflective, caring, and balanced
to promote individuals being responsi-
ble members of local, national, and
global communities. Setting aside time
specifically to focus on different aspects
of mental and emotional health can help
students better understand themselves
and learn how to best care for them-
selves.
Stay up to date on best
practices by collaborating
with other educators

Things are changing even more
quickly than normal due to COVID-19,
and we need to stay up to date with
these changes to understand how they
are affecting students. Teachers at ISI
are regularly trained in intervention to
support student well-being and have
taken even more steps to be supportive
of students since the start of COVID-19.

For example, we have seen success
in collaborating with other teachers on
best practices for supporting students’
mental health and brainstorming new
strategies together. At ISI, each teacher
partakes in professional time at the end
of each day to develop these new strate-
gies for alleviating stress on kids.

3 ways our school support students’
mental health during COVID
Supporting students' mental health has become an integral part of educators' 
focus as the health pandemic continues—here are some helpful tips

Mental Health, page 14
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Michael S. Kuhrt,
Superintendent, Wichita Falls
Independent School District

Before the pandemic hit, our district
was rocking right along and getting ready
to go on spring break. Like many other
districts around the country, we never
went back to school after March 13.

We had just four days to transition to
online learning, help our families
through the transition, and also provide
a sense of normalcy for our students.
We immediately started food deliveries,
getting devices to students who didn’t
have them, and helping to connect the
2,000 (out of a total of 14,000) families
that didn’t have Wi-Fi access.

In retrospect, I’d say we did a pretty
good job during the transition period,
which spilled over into April. We
learned a lot during that period and then
came back to school in the fall. At that
point, 63 percent of the student body
restarted face-to-face learning and 37
percent remained online. We gave par-
ents the option between the two, and
today about 72 percent of our students
are back on campus.
5 success tips for districts

With about 27 percent of our student
body learning online, we’ve had to
make some adjustments to accommo-
date our more diverse learning styles.
Here’s how we’re bridging the gap
between online learning and in-class
learning during the pandemic.

Schedule weekly check-ins. As
soon as we moved online in the spring,
our goal was to have weekly interac-
tions with every single student in the
district. For any students who were
remote and without internet access, we
delivered paper packets and had weekly
conversations with them. For the rest of
the students, we checked in with their

families virtually every week for
instructional purposes. Every Friday,
we would check in to see how they were
doing (both with life in general as well
as socially and emotionally) and to find
out if we could help them with any-
thing. These check-ins happened on a
regular basis when our students were
away from the classroom.

Create a synchronous classroom.
This fall, all of our secondary campuses
are synchronous, and our remote learn-
ers are also synchronous. They meet
during their seven- or eight-period days
with all of their teachers and classmates.
If there are six students working
remotely, they’re up on the board, live,
and with their mics off. When we’re
having class discussions, those students
can talk at the same time as the students
who are in class are talking. This helps

create a typical “give-and-take” collab-
oration in the classroom. We’re fortu-
nate to have a network that’s robust
enough to be able to handle this live and
in real time.

Think beyond academics. In our
elementary schools, the goal is for stu-
dents to have at least one interaction
with a teacher every day. This is prima-
rily for instruction, but also for the idea
of checking in to see how students are
doing. We also use the Gaggle student
safety platform to monitor students’
online activity. As a Google Reference
District, we’ve handed out
Chromebooks—for which we also use
iboss and GoGuardian. These tools help
us better understand what our kids are
doing online, even if they’re not right
here in the classroom. We can see

5 ways to bridge the gap between 
in-person and online learning
Here are some key ways districts can develop a successful hybrid instructional 
approach during the pandemic

Gap, page 14
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I encourage teachers to work togeth-
er and continue their education on sup-
porting students’ mental and emotional
health for continued support through
these ever-changing times.
Encourage support at home

Supporting students’ mental and emo-
tional health is essential in school set-
tings, but we should also be cognizant of
encouraging support at home. I suggest
teachers introduce a mode of communi-

cation with the student’s parents or adults
in the student’s home to keep everyone up
to date on how a student is doing.
Educators have recognized that reaching
out to adults can have a negative conno-
tation or seem like it only occurs when
there is an issue. Our leadership continues
to encourage its teachers to reach out
weekly with something positive to open
the door for two-way communication and
create a cohesive support system for stu-
dents. This added support helps to ensure
the support is consistent wherever the stu-
dents are.

For students’ support outside of

school settings, we recommend apps
like Calm and MyLife or websites like
kidshealth.org. These resources touch
on relevant topics from organizational
skills to emotional support and encour-
age healthy behaviors.

COVID-19 has added stress to chil-
dren of all ages. It is important that a
student’s educational setting is adding
to their emotional wellness and support-
ing their mental health. While the pan-
demic has brought obstacles to commu-
nication and social interactions, we
have to adapt to continue providing sup-
port to our students.

what’s going on in their worlds and then
interact with them about it as needed.

Make counselors available to both
classroom and remote students. We
have a helpline on our website that
specifically says: Do you need counsel-
ing services, or would you like a coun-
selor to contact you? We’ve had numer-
ous families request counseling during

the pandemic, including mothers who
want to talk to the counselor about their
child’s behavior. I think the volume
increase is due to the fact that parents are
now so hands-on with their children’s

education. They’re at home with their
child, teaching and facilitating learning.
They’re getting a lot more interaction
with teachers and, as a result, they feel
more comfortable asking for help. Our
counselors are “Johnny-on-the-spot” and
ready to help out. We’re also doing more
referrals to outside agencies.

Use data to monitor common
behavioral issues. Our SEL counselors
use discipline data to monitor and inter-
vene on common behavior issues.

Working with individual students, these
counselors set up their groups based on
discipline referrals that we have on
campus. Using Gaggle, we’ve also been
able to spot a lot of common themes

(e.g., students who are struggling with
divorce, fear, depression, hunger, etc.).
We glean that information from their
online posts, chats with friends, and
from their written content. We’re also
able to share that data with our local
authorities, which unfortunately we’ve
had to do several times. If students
sound obviously scared and appear to
be having issues at home, we can inter-
vene and report it to local law enforce-
ment when necessary.
Screen time breaks

Our secondary students are expected
to be online (or at least available online)
for about seven hours a day. For fami-
lies that have chosen to stay at home
and be remote, this has become their
new reality. That’s a lot of screen time,
so we have to make sure they also have
breaks. When class starts, students log
on, the teacher takes attendance, and
does a lesson. Then, the students can
have some off-camera time and are
expected to be back within a certain
time frame. We stay consistent with
this, and it seems to be working out well
as we all adjust to this “new normal”
learning environment.

Gap
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unpack the “why” behind why we are
taking tests–ensuring they understand
its role not as a judgment of what they
can or can’t achieve but rather as a tool
for continuance of learning.

How might we leverage technology
such as the self-grading quiz feature in
Google Forms to create and administer
tests to students that are not designed to
give them a final grade, but rather spark
continued learning and help them
understand gaps in their knowledge?
Conversations, conversations,
conversations.

With the option of pen-and-paper
assessments no longer available for
online students, this is the perfect time
to embrace conversation-based assess-
ments. While one-on-one conversation

assessments can be difficult to schedule
during a typical school day, with many
schools running on shortened school
hours, there is now an opportunity for
teachers and students to connect one-
on-one for conversation-based assess-
ments. Think of it like an interview,
where students will explain to you their
understanding of concepts. You can ask
further questions and develop a deeper
understanding of what students know
and don’t know.

Some of you may be thinking that
this sounds like a massive time require-

ment. However, there is an upside!
Consider how long it takes to review
written work submitted by students, to
write comments, complete rubrics, and
return those assignments to students.
And consider how many of your stu-
dents actually read those detailed com-
ments and apply the feedback. Now,
consider giving that feedback to stu-
dents in real time during a 5-10 minute
video conference. You can complete the
rubric as the conversation progresses
and give students immediate feedback
after the conversation. 5-10 minutes per
student in real time, vs at least that
much in written documentation is much
more impactful. You can even record
the conversation as an archive to docu-
ment student progress.

If scheduling these synchronous ses-
sions proves to be a challenge (although
Appointment Slots in Google Calendar
can help), you could also conduct con-
versations asynchronously using a

video tool like Flipgrid. Students record
their answers to questions, and you can
respond with video feedback.
Make it authentic.

Help students see the connection
between their learning and the world
around them by designing assessments
that are authentic and mimic tasks and
skills that build core competencies. One
way to achieve this is through rich per-
formance tasks that involve real audi-
ences and real-world challenges. The
pandemic provides ample opportunities

to connect with learning in just about
every subject–why not use it to chal-
lenge students to respond to the crisis?
Here are just a few examples:

Social Studies: 
Coronavirus and The Social Contract

Science: Anatomy of a virus

Math: Data Visualization 
and Interpretation

History: Historical Response 
to Crisis and Disease

English: Media Literacy in Times 
of Crisis (Fake News)

Physical and Health Education: 
Public Health

In addition, the new ubiquity of
video conferencing and digital commu-
nication also opens up new possibilities
for authentic audiences for students. For
example, music students could create
videos of performances and share them
to the many performance Facebook
groups that have popped up in response
to the pandemic; visual art students
could create digital works to share
online; and math students could analyze
data and share with the world, the way
one 17-year-old student in Washington
State did early in the crisis.

We’ve been given a gift during this
difficult time: the prompt to re-think
school. We are being forced to think
outside the box and to re-imagine how
might deeply engage students in this
new paradigm. We know that inundat-
ing students with worksheets and make-
work projects is not going to inspire
them to keep learning. What can we do
to engage students deeply while in a
remote learning environment?

We need to focus on engagement
over rigor, relationships over checking
off curriculum boxes, and personaliza-
tion over standardization.
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loud to each other, on one of
Julie’s three monitors, she’s
watching the screens of her other
students. At any point in the day,
Julie can see exactly what the stu-
dent is doing on his or her laptop.
If a student is struggling to find a
resource, Julie can invite them to
join the Zoom and help navigate. If
a student is watching YouTube
instead of learning, Julie will send them
a chat to stop and pay attention. If they
don’t oblige, she can turn off access to
YouTube. She’s had to immediately
intervene when older siblings or parents
began using a student’s Chromebook to
access inappropriate websites.

Those are the long days. But Julie
says most go by quickly. While she’s
spent her career teaching, this school
year is Julie’s first at this school. When
she applied for the job, she thought she
would be teaching in-person, and she
even decorated her classroom. But days
before students were scheduled to start,
she found out her class would be fully
remote. While she’s never met her stu-
dents in person, Julie believes she
knows them better than she would if it
was a traditional school year, because
she is able to see them in their environ-
ment. If they don’t join Zoom class, she

calls or texts a parent to check on them.
So, she knows the intimate details of
their home life—the good and the not so
good.

Unlike some districts, Julie issues
grades to her students. Overall, they are
better at math than reading, Julie shared,
because some don’t have many books at
home (although she was able to share
three books with each student). As state
testing wrapped up during the week I
shadowed her, preliminary results indi-
cate that every student in Julie’s class
“showed progress.” Despite the many
challenges posed by remote learning,
Julie believes her students are progress-
ing thanks to the independent learning
time during which she is able to connect
with each student individually—which
likely wouldn’t happen in an in-person
class of 26.

At the moment, this dedicated

teacher has no idea what the next
school year will bring for in-per-
son or remote learning. Her stu-
dents don’t know what the next
hour will bring. In a world filled
with instability, Julie’s smiling
face, encouraging words. and a
structured schedule is enough to
get at least 22 of them to log on to
learn each morning. Now she can
only hope they remember to join
class after lunch.

Shadowing Julie gave me valu-
able insight I may not have other-

wise gained. I learned firsthand about
the challenges teachers face in a remote
teaching and learning environment, and
I also saw how the relationship between
students and teachers are taking on new
depth, with more personal knowledge of
a child’s environment and what that
child may be experiencing that informs
their learning experience. As education-
al partners with districts across the
country, Follett strives to help teachers
and students create better teaching and
learning experiences through our Follett
Cares program, through which we
donate 70,000 books each year. We are
also expanding 
our Follett Foundation to offer 
Free Follett Book Fairs to underserved
communities.

It’s our hope that together, with teach-
ers like Julie, we can all continue to help
each child reach their potential.
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